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Abstract 

The research ecosystem in sub-Saharan Africa is changing. Organised around new centres of 

scientific excellence, the sub-continent is building a research agenda aimed toward major 

development challenges and the achievement of the sustainable development goals. Thus, 

strengthening doctoral programs and their beneficiaries becomes crucial in supporting this 

transformation. 

However, great challenges remain in the designing and implementation of impactful 

scholarship programs to accompany the creation of African scientific communities of 

excellence. Stakeholders suffer from a lack of investment in research infrastructure and its 

operators as well as the absence of sufficient qualified supervisory staff. An increase in the 

student population and heavy dependence on international partnerships accentuates these 

challenges. 

In this context, five doctoral support programs operators in sub-Saharan Africa (ICIPE, IRD, LPI 

and UNU) offer an inventory of the challenges associated with regional doctoral support. We 

offer a field vision, based on experience supporting over 1,500 doctoral students in Sub- 

Saharan Africa. We propose an approach that addresses SDG 4 - Quality Education and 9 - 

Industry, Innovation and Infrastructures (mainly objectives 4.b and 9.5) and demonstrate how 

these programs have become vectors in building sustainable solutions to development 

challenges in Africa. 

This proposal aims to draw up the archetype of an impactful regional doctoral program in Sub- 

Saharan African that also ensures the well-being of the students involved. This contribution is 

intended for decision-makers (public and private) and national and international donors 

committed to strengthening research funding in sub-Saharan Africa through doctoral 

programs. 
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Introduction 

 
Sub-Saharan Africa is increasing its scientific production and its investment in higher education. 

The subcontinent's scientific production (number of published articles) doubled its contribution 

to the world scientific research from 0.44% to 0.72% during 2003-20121, regional investment in 

research and development as a share of GDP is increasing2, the African student population is 

booming, notably within its doctoral student's body (3% of the world population of doctoral 

students)3. Public decision-makers and socio-economic actors are becoming aware of the role 

that science and innovation have in the development of the continent's human capital. The 

support of a competent workforce through Higher Education is key to meeting the continent’s 

major development challenges and to achieving sustainable development goals. In this context, 

funding doctoral programs is crucial to the strengthening of a critical mass of qualified academic 

and specialised staff. Highly qualified individuals are fundamental to meet the demands of the 

socio-economic sector, reducing brain drain and strengthening the pan-African scientific pools 

of excellence. 

 
It is fundamental for Africa to increase PhD programs on the continent and to continue to engage 

in partnerships that increase the number of PhD holders in Africa (Kigali Communique, 20144). 

SDG 4, especially indicator 4.b emphasises this objective5. International funding flows for 

scholarships in Sub-Saharan Africa have increased by 120% between 2010 and 20196. SDG 

indicator 9.5 calls states to encourage innovation and substantially increase the number of 

researchers7. Globally, the number of researchers per million inhabitants stands at 1,198 (in 

2017). Europe & Northern America have an above world average with 3,707 researchers per 

million inhabitants, while it is as low as 99 in sub-Saharan Africa8. 

 
 
 
 
 
 
 
 
 
 
 

1 Blom A, Lan G, Adil M. Sub-Saharan African science, technology, engineering, and mathematics research: A decade 

of development. Washington, DC: International Bank for Reconstruction and Development/The World Bank; 2016. 
2 UNESCO (2021) UNESCO Science Report: the Race Against Time for Smarter Development. 

S. Schneegans, T. Straza and J. Lewis (eds). UNESCO Publishing: Paris. 
3 Bernard, Ariane, Camille Longépé, Olivier Marichalar, Guillaume Tétard, et Hugo Zusslin. « CAMPUS France : Les 

doctorants à l’international : Tendances de la mobilité doctorale en France et dans le monde ». Campus France, 

2019. 
4 https://www.hoarec.org/images/hesti_event_in_kigali_communique_march_13_2014-2.pdf 
5 https://unstats.un.org/sdgs/metadata/?Text=&Goal=4&Target=4.b 
6 UNESCO - Global and thematic indicators for the SDG 4 by Country (2010-2021) - Tab 583 

http://data.uis.unesco.org/ 
7 https://unstats.un.org/sdgs/metadata/?Text=&Goal=9&Target=9.5 
8 UNESCO - Global and thematic indicators for the SDG 9. Indicator 9.5 

http://www.hoarec.org/images/hesti_event_in_kigali_communique_march_13_2014-2.pdf
http://data.uis.unesco.org/
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Volume of official development assistance flows for scholarships by sector and type of study, 

constant USD in Sub-Saharan Africa9 

 
 

Although many African countries have regulated and enhanced doctoral training, the quality and 

support of PhD programs in sub-Saharan Africa remains challenging. African research 

infrastructures stay underfunded, many qualified staff migrate and student flow is increasing10. 

African research is dependent on international collaboration and funding, few pan-African 

scientific networks of excellence exist, and collaborations with industrial partners are rare and 

sometimes challenging. Meanwhile, the PhD holds the key to the creation of a highly-skilled 

workforce that will contribute to the knowledge economy. Strengthening PhD programs and 

students through African universities and innovative international cooperation will enhance 

educational standards and research capacity, as a lever of innovation for development. 

 
Distribution of tertiary education scholarships for sub-Saharan African students offered by the 

largest 50 providers, by degree type, 201911: 
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9 UNESCO - Global and thematic indicators for the SDG 4 by Country (2010-2021) - Tab 583 

http://data.uis.unesco.org/ 
10 Meyer J-B., Pilon M., et Ravalihasy A, « Les effectifs étudiants en Afrique au XXIe siècle : évolution passée et 

exercice de prospective », Working Paper du Ceped, n°48, Ceped (UMR 196 Université de Paris IRD, ERL 1244 
Inserm), Paris, Septembre 2020. 
11 Source: Education Sub Saharan Africa (2020). GEM StatLink: http://bit.ly/GEM2020_fig18_3 
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Gathered around the opportunity represented by the WHEC 2022, five operators of doctoral 

programs in sub-Saharan Africa have come together to propose this contribution. Its objective 

is to share practices and reflect on the major challenges of doctoral support in Africa. ICIPE 

(PASET Program), the United Nations University, the IRD (ARTS and ACE Partner programs) and 

the Learning Planet Institute offer this contribution to open a discussion. Using the metaphor of 

an archer, its arrow and targets, we will conclude our discussion by sharing recommendations 

on a successful and impactful doctoral program in Sub-Saharan Africa. 

 

The arrows: a focus on PhD students 

In 2020, contributors to this note were responsible for 471 PhD students12, and 1,507 since their 

creation13. PhD students are the future of African research14. Their well-being and capacity 

building are integral to the mission of doctoral program designers. 

PhD students well-being 

Doing a PhD is a stimulating, but also a challenging and stressful experience. Many stress factors 

affect PhD students: research project elaboration, integration in a research environment and 

into various networks, relationships with the supervisor(s) and with peers, growing competition, 

the quest for funding, scientific writing, solitude, lack of self-confidence, precariousness, 

uncertain future, cultural background, education system, mobility in a new environment etc. 

These factors directly affect the thesis quality and the way that stakeholders deal with them 

determine the impact of such experiences. 

 
PhD programs may offer a professional and financial environment adapted to the needs of a 

doctoral thesis. Gratification mechanisms generally provide a living allowance or grant, and a 

series of services to scholarship holders, such as insurance, reimbursement of registration fees, 

etc. Determining the adapted student’s allowance is key to achieving the right balance between 

student well-being and its insertion in its research environment. These amounts must be 

regularly revised to consider inflation and the local ecosystem. A PhD student should not be 

gratified more than a local early career researcher. Programs must also adapt to tuition funding. 

We observe a general rise in tuition and great differences between thematic and universities. 

 
The difference in the cost of living between countries of intervention and Northern countries 

represents a challenge for South/North mobility. Gratification models need to adapt, but 

sometimes-poorly cover transition periods (new housing, initial purchases, etc.). Third parties, 

such as supervisors, family or friends must sometimes intervene to make up for the income gap. 

 
In many African countries, gender gaps exist when it comes to women's enrolment and 

completion of PhD studies. This subsequently affects recruitment into university teaching and 

 

 

12 IRS (ARTS): 130; ACE-Partners: 40; FIRE doctoral school (LPI): 120; ICIPE: 173; UNU: 8, total of 471 PhD students. 
13 IRD (ARTS): 800; ACE-Partner: 40; FIRE doctoral school (LPI): 475; ICIPE 184; UNU: 8, total of 1507 PhD students 

since the beginning of the program. 
14 Except for the 40 PhD students of FIRE doctoral school, all programs are mainly dedicated to African PhD 

students. 



Version: 24/11/2021 

8 

 

 

research positions. On average, women comprise 30% of Africa’s researchers15. Female student 

well-being can be addressed through a gender-inclusive framework, especially for engagement 

of women researchers and paying attention to their specific needs. This has implications for 

successful completion rates and eliminating gender disparities in higher education and beyond. 

 
PhD students' skills and capacity building 

The most in-demand skills are creativity, persuasion, collaboration, adaptability and emotional 

intelligence16. These skills are completely interdisciplinary. Many students at African universities 

are technically strong in their own subject matter areas, but struggle to compete in work 

environments. Soft skills and transversal skills such as scientific communication, research 

methods, scientific paper writing, monitoring/evaluation and grant writing, are critical for career 

growth. The delivery of such skills emphasises a combined approach with research skills for PhD 

researchers to practically apply e.g. through entrepreneurship, consulting, the opportunity for 

supervision, teaching or potentially leading their own projects. More and more, these skills are 

accessible through online courses (MOOC, SPOC). 

Higher education internationalisation (and the Covid 19 pandemics) forces African actors to 

develop new tools for collaboration. Reliant on digital technology, they remain used in a 

heterogeneous way and sometimes create inequalities of use in academic populations. As a 

result, access to the Internet is essential, yet it remains expensive and low quality in a majority 

of African universities. Moreover, the pandemic has shown that physical interaction, travel and 

access to funds may be curtailed. In future, PhD programs may face challenges with limited 

opportunities for on-ground/physical data collection because of pandemics and political unrest. 

Like many arrows launched simultaneously by an archer, thousands of African doctoral students 

are launched towards doctorate degrees. As we just saw, equipping them with skills and 

ensuring their well-being will allow them to go far in their careers. Evidently, these doctoral 

students each have an individual path, a history, and free will. Still, where are these arrows 

headed? 

 

The multiple targets of PhD programs 

Doctoral programs aim at different targets. Firstly, the employability of doctoral students so that 

they can integrate into the job market once they have obtained their degree, either in the 

academic, entrepreneurial, private, public or NGO sectors remains a priority. Secondly, they aim 

to respond, through their scientific production, to the challenges of sustainable development 

(SDGs). 

Employability 

Africa is expected to host the largest and youngest workforce by 205017. This demographic 

pressure exists in a context of low economic development, lack of human skill and employment 

 
15 UNESCO - Global and thematic indicators for the SDG 9. Indicator 9.5 http://uis.unesco.org/en/news/new-uis- 

data-sdg-9-5-research-and-development-rd 
16 B. Durette et al., The core competencies of PhDs, Studies in Higher Education 41(8):1355-1370, 2016 

B. Anderson, The Most In-Demand Hard and Soft Skills of 2020, LinkedIn Business Solutions, January 9, 2020 
17 https://population.un.org/wpp/Download/Probabilistic/Population/ 

http://uis.unesco.org/en/news/new-uis-


Version: 24/11/2021 

9 

 

 

opportunity and education backlogs. Until the turn of the century, primary education funding 

was favoured above higher education. This approach contributed to the decrease of high-level 

human capital training, and the erosion of research infrastructures. Little data exists on the 

destinations and employment characteristics of international African doctoral graduates after 

completion of their studies, especially in the poorest countries. Although, employment remains 

at the heart of doctoral students' preoccupations. 

Strengthening the relations between research programs and the associated socio-economic 

sector, through events, workshops, summer schools, thesis committees or thesis subject co- 

creation is crucial. Alumni networks are emerging with a range of services, job offers, post- 

doctoral fellowships, training, networking, etc. involving socio-economic partners. Post PhD 

progression framework can be designed for example in collaboration with industry, funders, civil 

society, innovators and beyond. 

Entrepreneurial momentum is rising amongst the PhD students. Empirical observations within 

the doctoral population suggest that the creation of start-ups based on doctoral work is now a 

valid alternative to employment in academia or industry. Entrepreneurship can contribute to 

local ownership and wider utilisation of research outputs and technology acquisition. 

Sustainable development, SDGs and interdisciplinarity 

The problem-solving approach is critical to the PhD program conceptualisation. There is a need 

to ensure that research directly responds to the needs of African communities and impacts on 

development. Borrowing and adapting existing technology to the specific needs of the continent 

will support leapfrogging18. 

But how can we concretely nurture interdisciplinarity? This is addressed by various mechanisms: 

firstly, by selecting priority areas for the program to focus on that are aligned to the needs of 

the continent; secondly developing cooperation between institutions with different research 

focus coming together for cooperation; thirdly, creating an environment and events behind 

interdisciplinary programs. Those events -intercultural and intersectoral- can be workshops or 

summer schools19 that build capacities through innovative andragogical approaches. They focus 

on capacity building knowledge objectives, such as being able to: 

➢ Focus on an important scientific question and to define the means to approach it from 

different disciplines; 

➢ Zoom out (have a broader view) and zoom in (be precise and define the key 

experiments); 

➢ Think and express ideas more clearly; 

➢ Gain confidence in proposing, exploring, developing ideas; 

➢ Discuss, reject or accept ideas; 

➢ Learn to take constructive scientific criticisms; 

➢ Learn to write a research proposal with scientists from other domains; 

➢ Discuss scientific questions thoroughly; and 
 
 

18 https://openknowledge.worldbank.org/handle/10986/28440 
19 Example: https://www.ird.fr/4e-ecole-dete-des-odd-une-edition-dediee-lapproche-one-health-linterface-entre- 

biodiversite-et 

http://www.ird.fr/4e-ecole-dete-des-odd-une-edition-dediee-lapproche-one-health-linterface-entre-
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➢ Interact with people from different backgrounds and cultures. 

 
Employability and the SDGs can be two different targets. How can we achieve several targets at 

the same time? We must ensure the employability of graduates in a job market that does not 

always care about the major issues of sustainable development. This represents an important 

challenge that must be addressed by doctoral programs. Our challenge is to align these targets 

so that an arrow can hit them both. 

 

The archer: a stable and solid framework 

Symbolically, the archer is the one who selects and launches the arrow. He/she must therefore 

implement all the measures to make the doctorate a success. This includes the general doctoral 

regulation framework, the doctoral supervision and the way the doctoral program is designed. 

In partnership with multilateral organisations (European Union, World Bank…), the African 

Union is promoting a new framework for research and innovation policy. The Science, 

Technology and Innovation Strategy for Africa (STISA-202420) aims to mobilise African research 

toward the wellbeing and improved quality of life of African citizens as articulated in the African 

Union Agenda 206321. Despite this general framework, regional doctoral fellowship programs 

tend to be limited in comparison to those promoting North/South collaboration. 

Doctoral programs are dependent on strong and reliable postgraduate education. It is expected 

that poor graduate programs within African Universities will lead to poor doctoral programs. 

These challenges force African academia to respond more directly to the needs of the socio- 

economic sector. To reach this goal, a multi-actor research program (ideally involving public, 

private and civil society actors) can partly answer that question. In practice, including actors 

outside of academia within the PhD experience faces many challenges. Few mechanisms exist 

in Sub-Saharan Africa toward the facilitation and the co-construction of thesis programs 

between academic actors and industrial actors (CIFRE fellowship in France for example). In 

general, the academic and industrial worlds tend to evolve apart from each other. Incentive 

programs are being developed to break academia/industry silos, aiming at changing the ways 

researchers do research and encouraging economic actors to mobilise local expertise (ex: 

FONSTI in Côte d’Ivoire…). 

PhD mentoring: thesis supervision 

PhD mentoring is challenging in two ways: the lack of critical mass among staff able to supervise 

doctoral students and the supervision quality. Regarding the first point, some supervisors will 

mentor a large number of students, which will have a direct impact on the quality of supervision. 

Some thesis scholarship programs reward supervision, some do not. This question remains open 

and may have consequences on the number of students by supervisor. What happens when a 

supervisor mentors five, six or more PhD students? How viable is this situation, regarding the 

availability of supervisors for students? This challenge is most prevalent in interdisciplinary 

thesis subjects. In this case, supervisors are about twice as many because the interdisciplinary 

 
 

20 https://au.int/sites/default/files/newsevents/workingdocuments/33178-wd-stisa-english_-_final.pdf 
21 https://media.africaportal.org/documents/Competences_techniques_essentielles_French.pdf 
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nature demands double supervision of theses for the sharing of experience and facilitates as 

much as possible the interactions between supervisors. 

 
Regarding the supervision quality, seemingly inadequate supervision and mentorship support 

by African university supervisors exist. Consequently, doctoral students can easily lose contact 

with one of the supervisors in case of co-supervision. Training courses exist, and allow the 

acquisition of very important scientific and pedagogical (hard and soft) skills specific to doctoral 

supervision, such as: 

➢ creating a thesis subject while thinking about its employability; 

➢ managing a bibliography; 

➢ creating hypothesis; 

➢ reading and decoding a scientific article; 

➢ scientific writing to increase chances of being published; 

➢ how to avoid predatory journals; 

➢ managing conflicts; 

➢ setting milestones throughout the thesis; 

➢ providing constructive feedback; 

➢ thinking about employability throughout the thesis; 

➢ helping your doctoral student stay motivated; 

➢ communicating; 

➢ managing fieldwork; 

➢ supporting the autonomy and empowerment of the doctoral student; 

➢ managing data; 

➢ scientific ethics… 

 
Furthermore, regarding international mobility, the role of supervisors is important, as they 

provide much help upon arrival with the resettlement. Supervisors who are supportive at crucial 

moments in the thesis process allow for PhD’s greater empowerment, autonomy, and quality of 

production. Conversely, students who are left to their own devices are more likely to quit, waste 

time, and lose motivation. 

PhD programs: a challenging design 

The mission of thesis program operators is multifaceted. They are the architects who have to 

think about how to involve each partner institution in every country to ensure their sense of 

ownership. Indeed, from the very beginning, it was very important that all program partners be 

involved in defining a clear, verifiable and realistic scope and schedule for the PhD program. This 

includes clarifying milestones and deliverables at every stage of the program, defining a 

transparent selection process to attract the best African students (in Africa and beyond, within 

the diaspora), as well as the funding available for program activities. Program designers have to 

facilitate the mobility for both students and thesis supervisors, which enables the exchange of 

knowledge and experience among researchers from institutions in the global north and south. 
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Through this journey, the importance of access to relevant resources, transversal skills 

acquisition, as well as published academic literature is evident to ensure successful completion 

and PhD research. Funding for open access publication of PhD research outputs also proves to 

be important in ensuring widespread, unrestricted access to research results and 

recommendations. Conference participation also enables researchers to present their work to 

wider international audiences and receive initial feedback on their research. This implies a 

permanently integrated approach for interdisciplinary research and practice while taking care 

of the students' well-being, caring for their future regarding the professional and cultural 

challenges they will face. As stable and solid the program might be, it paradoxically implies 

strong agility to adapt to: 

- unexpected challenges (political unrest, strikes, pandemics); 

- onboard new and well-selected key partners joining the program; and 

- find ways of eliminating bottlenecks and bureaucracy. 

 
It is, therefore, necessary to constantly zoom in and out so as not to lose sight of the major 

development issues, nor of the day-to-day lives of doctoral students, who individually live a 

unique and challenging experience. 
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Recommendations 

The ideal doctoral program provides doctoral students with the means to conduct research, 

experiment, publish, grow, develop, build key skills, create a multi-actors network, defend their 

thesis in good conditions, travel, work in the field, find answers, find work, produce knowledge, 

and contribute to the achievement of the SDGs. All this in a setting where they are guided, 

educated, cared for, can take a variety of courses, and benefit from high-quality thesis 

supervision. 

In order to achieve this ideal, we suggest better interactions between universities and doctoral 

schools in Africa, to harmonise practices in the sub-Saharan region at different levels: 

1. Develop regulation practices (easing mobility, thesis defence criteria, co-supervision); 

2. Promote soft skills training that will improve the employability of doctoral students 

(related to 21st-century skills22 and the skills tree23); 

 

 
3. Develop access to a quality Internet network and to publications (open science), which 

requires massive investments and funding; and 

4. Enhance the quality of doctoral supervision through the training of supervisors. 

Those aspects have a direct and long-term impact on the research quality. Regarding the last 

point about the quality of doctoral supervision, we advise taking no more than one 

interdisciplinary project proposed per supervisor each year, because these are theses that are 
 

22 Determinants of 21st-Century Skills and 21st-Century Digital Skills for Workers: A Systematic Literature Review - 

Ester van Laar, Alexander J. A. M. van Deursen, Jan A. G. M. van Dijk, … First Published January 24, 2020 
23 B. Durette et al., The core competencies of PhDs, Studies in Higher Education 41(8):1355-1370, 2016 
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essentially off the beaten track. Moreover, we consider that the supervisors should not lead 

more than three other theses at the same time to ensure good availability, and training in thesis 

supervision should be systematised. Regarding the lack of critical mass of supervisors; should 

PhD programs prepare future supervisors? One idea would be to encourage mentoring of 

master's students by doctoral students to introduce transmission and mentoring. Another idea 

is that capacity for PhD mentorship and training could be significantly enhanced, where there 

was access to collaborations both across countries and within. 

Regarding student well-being, we need to rethink the grant system to support quality of 

mobility and social inclusion (women with children, visa process, health care, arrival allowance, 

accommodation, and any facilitation upon arrival) for PhD students to avoid additional stress. 

This implies an efficient and trusting partnership with the host institute and preparation and 

training of local operators. The emergence of gender-based violence mitigation mechanisms and 

policies within universities is not enough. We need to think about dedicated grants adapted to 

women's mobility that can adapt to local socio-economic and cultural differences. 

 
Moreover, student well-being should be addressed through regular meetings between a 

designated authority (thesis committee) and students where each student gives a non-technical 

summary of the PhD progress and raises any issues and challenges faced. Follow-ups and 

recommendations do not just focus on thesis content, but on the broader experience of students 

during their PhD. In the same frame, regular PhD colloquia should be organised between the 

students and the supervisors to provide constructive feedback on the progress of their PhD 

research. In the case of international cooperation, the project management team and the 

supervisors should hold regular coordination meetings to assess the progress of the project and 

explore opportunities for collaboration. We may also systematically assess the well-being of 

students through questionnaires or semi-directed interviews, which leads to PhD program 

regular adjustments. 

 
We recommend the creation and support of alumni networks with a wide range of services, job 

offers, post-doctoral fellowships, training, networking, etc. that would be designed with socio- 

economic partners. Such networks can create new spaces for exchange and understanding of 

the expectations and needs of the private sector and NGOs, through conferences or workshops. 

Partnerships are a key component for successful PhD programs. We need to make sure that any 

partner (North and South) is aware and agrees about the scientific scope (interdisciplinary, 

problem-solving, coherent with the employability, and aiming at SDGs). They provide something 

additional that strengthens the collaboration. Partnerships may not include only academic 

partners such as universities, but also need to include socio-economic actors who will help us to 

develop tomorrow's tools. Facilitating the co-construction of thesis subjects between academic 

actors and the socio-economic sector will improve employability and technology transfer. In the 

broader partnership approach, we encourage all stakeholders (universities, funders, public and 

private actors…) to shift the power balance toward Africa in order to end North/South unequal 

partnerships. 
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A new paradigm based on scientific excellence and ethical partnership will allow us to design 

African solutions for Africa. PhD Sandwich programmes between institutions should be 

promoted since it provides a sustainable alternative to conduct PhD with joint resources 

(infrastructure, laboratory, joint supervision…). Such international cooperation fosters 

collaboration beyond the PhD programme. It provides opportunities for institutions with no PhD 

programme or with no potential to issue a PhD certificate. This approach helps to develop 

research programmes through the sharing of infrastructure and expertise between 

heterogeneous but complementary partners. 

 
At the regional level, we encourage African governments and multilateral organisations involved 

in the development of science and innovation in Africa (African Unions, European Union, World 

Bank, French Development Agency, foundations…) to strengthen their support toward doctoral 

support. This support can take two forms: 

1. Provide additional funding toward South/South/North impactful doctoral programs; 

and; 

2. Encourage the creation of gateways between academia and socio-economic actors 

(incentives for multi-actor research programs and events, support science-based 

entrepreneurship…). 

 
Doctoral programs must prepare students to become international professionals and fulfilled 

researchers, with the final objective of achieving the SDGs. It is necessary to support doctoral 

programs that encourage African universities to join or consolidate international standards of 

excellence. It requires different types of resources: financial on the one hand, but also to move 

the lines in terms of pedagogical innovation, considering the expectations of the economic 

sector and keeping in mind the challenges of sustainable development. The operators of 

doctoral programs must be resolutely inclusive. The academic and private sectors, NGOs, 

scientists, donors and students must be brought to the table before, during and after the 

implementation of doctoral programs. We are getting closer, but we are not here yet. 



Version: 24/11/2021 

16 

 

 

References 

African Academy of Science (The), Mukhwana A.M., Abuya T., Matanda D., Omumbo J., Mabuka 
J. Factors which Contribute to or Inhibit Women in Science, Technology, Engineering, 
and Mathematics in Africa. Nairobi, 2020 

 
Aiglepierre, Rohen d’, et Sarah Botton. « Repenser le financement international des recherches 

africaines - Vers une coalition des parties prenantes ». Document d’orientation. Policy 
paper. AFD, mars 2020. https://www.afd.fr/fr/pp03-financement-international- 
recherches-africaines-daiglepierre-botton. 

 
African Union Agenda 2063. Compétences techniques essentielles pour l’Afrique Dimensions 

des capacités clés nécessaires pour les 10 premières années de l’Agenda 2063. 2016 – 
Fondation pour le Renforcement des Capacités en Afrique. ISBN : 978–1-77937–080–8. 
https://media.africaportal.org/documents/Competences_techniques_essentielles_Fre 
nch.pdf 

 
Akudolu, Professor Lilian-Rita, et Kolawole Samuel Adeyemo. « Research and PhD Capacities in 

Sub-Saharan Africa: Ghana Report », 2018, 24. 
 

Alabi, Professor Goski, et Ibrahim Mohammed. « RESEARCH AND PhD CAPACITIES IN SUB- 
SAHARAN AFRICA: GHANA REPORT », 2018, 32. 

 
Anderson B., The Most In-Demand Hard and Soft Skills of 2020, LinkedIn Business 

Solutions,January 9, 2020 – https://tinyurl.com/linkedin-study-2020 
 

Anita, Makri. « Appels à la réforme de l’université en Afrique ». Sci Dev Net. SciDev.Net Afrique 
Sub-Saharienne, 2014. 

https://www.scidev.net/afrique-sub-saharienne/education/editoriaux/appels-la-r-forme-de-l- 
universit-en-afrique.html. 

 
Barasa, Peter L, et Carolyne Omulando. « RESEARCH AND PhD CAPACITIES IN SUB-SAHARAN 

AFRICA: NIGERIA », 2018, 32. 
 

Barry, K. M., M. Woods, E. Warnecke, C. Stirling, et A. Martin. « Psychological health of doctoral 
candidates, study-related challenges and perceived performance ». Higher Education 
Research & Development 37, no 3 (16 avril 2018): 468-83. 
https://doi.org/10.1080/07294360.2018.1425979. 

 
Bernard, Ariane, Camille Longépé, Olivier Marichalar, Guillaume Tétard, et Hugo Zusslin. 

« CAMPUS France : Les doctorants à l’international : Tendances de la mobilité doctorale 
en France et dans le monde ». Campus France, 2019. 

 
Blom A, Lan G, Adil M. Sub-Saharan African science, technology, engineering, and mathematics 

research: A decade of development. Washington, DC: International Bank for 
Reconstruction and Development/The World Bank; 2016. 

 
Bogle, David, et Katrien Maes. « Good Practice Elements in doctoral Training ». LERU, janvier 

2014. https://www.leru.org/files/Good-Practice-Elements-in-Doctoral-Training-Full- 
paper.pdf. 

http://www.afd.fr/fr/pp03-financement-international-
http://www.scidev.net/afrique-sub-saharienne/education/editoriaux/appels-la-r-forme-de-l-
http://www.leru.org/files/Good-Practice-Elements-in-Doctoral-Training-Full-


Version: 24/11/2021 

17 

 

 

 

Brooks, KM, Filmer, PD, Fox, ML, et al. (2014) Youth employment in Sub-Saharan Africa (Vol. 
2). Africa Development Forum. Washington DC: World Bank Group. 

 
Dimé, Mamadou. « RESEARCH AND PhD CAPACITIES IN SUB-SAHARAN AFRICA: Senegal 

Report ». Sénégal: DAAD, British Council, 2018. 
 

Friesenhahn, Irene. « Réformer l’enseignement supérieur en Afrique : les ressources clés ». 
SciDev.Net Afrique Sub-Saharienne, 2014. 
http://www.scidev.net/index.cfm?originalUrl=/afrique-sub- 
saharienne/education/article-de-fond/r-former-l-enseignement-sup-rieur-en-afrique- 
les-ressources-cl-s.html&. 

 
Giraud, Gaël, et Rohen d’Aiglepierre. « Renforcer et connecter la recherche en Afrique, la 

réponse du Burkina Faso sur l’éducation ». The Conversation, 2017. 
http://theconversation.com/renforcer-et-connecter-la-recherche-en-afrique-la- 
reponse-du-burkina-faso-sur-leducation-87947. 

 
Global Sustainable Development Report 2019: The Future is Now – Science for Achieving 

Sustainable Development, (United Nations, New York, 2019). 
https://sustainabledevelopment.un.org/content/documents/24797GSDR_report_2019 
.pdf 

 
Herman, Professor Chaya, et Professor Chika Sehoole. « RESEARCH AND PhD CAPACITIES IN SUB- 

SAHARAN AFRICA: South Africa Report », 2018, 32. 
 

Hilligje, Van’t Land. « Changing Nature of Doctoral Studies in sub-Saharan Africa, Challenges and 
Policy Development Opportunities at six universities in Sud-Saharan Africa », 2010, 52. 

 
Hodgson, David. « Helping doctoral students understand PhD thesis examination expectations : 

a framework and a tool for supervision ». Active learning in higher education, 2017, 13. 
 

Huet, Sylvestre. « Le doctorat, un diplôme qui ne tient pas toutes ses promesses ». Le Monde, 
2019. https://www.lemonde.fr/campus/article/2019/06/24/le-doctorat-un-diplome- 
qui-ne-tient-pas-toutes-ses-promesses_5480818_4401467.html. 

 
JeuneAfrique.com. « Jonathan Cook : « Enseigner global, appliquer africain » – Jeune Afrique », 

16 novembre 2011. https://www.jeuneafrique.com/189386/societe/jonathan-cook- 
enseigner-global-appliquer-africain/. 

 
Jowi, James, Charles Ochieng Ong’ondo, Mulu Nega, Chika Sehoole, Goski Alabi, Mamadou 

Dimé, Peter Barasa, Lilian-Rita Akudolu, Helmut Blumbach, et Michael Peak. « Building 
PhD capacity in sub-saharan Africa ». DAAD, British Council, 2018. 
https://www.britishcouncil.org/sites/default/files/h233_07_synthesis_report_final_w 
eb.pdf. 

 

Kahn, Michael, et Joshua Oghenetega. « Origins and Destinations Known: A Tracer Study of 
International African Doctoral Graduates from South Africa’s Universities ». Industry and 
Higher Education, 27 janvier 2021, 095042222198964. 
https://doi.org/10.1177/0950422221989645. 

http://theconversation.com/renforcer-et-connecter-la-recherche-en-afrique-la-
http://www.lemonde.fr/campus/article/2019/06/24/le-doctorat-un-diplome-
http://www.jeuneafrique.com/189386/societe/jonathan-cook-
http://www.britishcouncil.org/sites/default/files/h233_07_synthesis_report_final_w


Version: 24/11/2021 

18 

 

 

 

Kojoué, Larissa. « Faire une thèse   en   Afrique :   “Pas   d’autres   moyens   que   la volonté 
d’y arriver” », 8 juin 2018. https://theconversation- 
com.cdn.ampproject.org/v/s/theconversation.com/amp/faire-une-these-en-afrique- 
pas-dautres-moyens-que-la-volonte-dy-arriver- 
97713?usqp=mq331AQFKAGwASA=&fbclid=IwAR3NSLz3m5Zf3jEijCnEUQH0d4upRPlRj 
kjAh4Rbir1tdZuXqJppmI- 
y0Wk&amp_js_v=0.1#aoh=15859098055896&referrer=https%3A%2F%2Fwww.google. 
com&amp_tf=Source%C2%A0%3A%20%251%24s&ampshare=https%3A%2F%2Ftheco 
nversation.com%2Ffaire-une-these-en-afrique-pas-dautres-moyens-que-la-volonte-dy- 
arriver-97713. 

 

Louw, Johann, et Johan Muller. « A Literature Review on Models of the PhD ». South Africa: 
Center for higher Education Transformation (CHET), mars 2014. https://www.idea- 
phd.net/images/doc- 
pdf/Louw_and_Muller_2014_Literature_Review_on_Models_of_the_PhD.pdf. 

 
McCowan, Tristan. « Universities and the Post-2015 Development Agenda: An Analytical 

Framework ». Higher Education 72, no 4 (octobre 2016): 505-23. 
https://doi.org/10.1007/s10734-016-0035-7. 

 
McCowan, Tristan, Schendel, et Oketch. « The Impact of Tertiary Education on Development: A 

Rigorous Literature Review. Department for International Development », s. d., 129. 
 

Meyer J-B., Pilon M., et Ravalihasy A, « Les effectifs étudiants en Afrique au XXIe siècle : 
évolution passée et exercice de prospective », Working Paper du Ceped, n°48, Ceped 
(UMR 196 Université de Paris IRD, ERL 1244 Inserm), Paris, Septembre 2020. Available 
at https://www.ceped.org/wp., DOI : 10.5281/zenodo.3970947 

 
Molla, Tebeje, et Denise Cuthbert. « A La Poursuite Du Doctorat Africain : Une Étude Critique 

Des Problèmes Politiques Émergents Dans Certains Pays d’Afrique Subsaharienne, En 
Ethiopie, Au Ghana et En Afrique Du Sud ». Policy Futures in Education 14, no 6 (1 
septembre 2016): 635-54. https://doi.org/10.1177/1478210316641567. 

 
Mouton, Johann. « Doctoral production in South Africa: Statistics, challenges and responses ». 

Perspectives in Education 29, no 3 (2011): 17. 
 

Nega, Mulu, et Mekasha Kassaye. « RESEARCH AND PhD CAPACITIES IN SUB-SAHARAN AFRICA: 
Ethiopia », 2018, 36. 

 
Science, technology and innovation strategy for Africa 2024. African Union Commission. 

https://au.int/sites/default/files/newsevents/workingdocuments/33178-wd-stisa- 
english_-_final.pdf 

 
Science in Africa: Contemporary Trends in Research. Radhamany Sooryamoorthy. Journal of 

Scientometric Res. 2021; 10(3):366-372. DOI: 10.5530/jscires.10.3.54. 
https://www.jscires.org/sites/default/files/JScientometRes-10-3-366.pdf 

 
UNESCO (2021) UNESCO Science Report:the Race Against Time for Smarter Development. 

S. Schneegans, T. Straza and J. Lewis (eds). UNESCO Publishing: Paris. 

http://www.ceped.org/wp
http://www.jscires.org/sites/default/files/JScientometRes-10-3-366.pdf


Version: 24/11/2021 

19 

 

 

 

UNESCO. 2020. Global Education Monitoring Report 2020: Inclusion and education: All means 
all. Paris, UNESCO. 
https://unesdoc.unesco.org/ark:/48223/pf0000373718/PDF/373718eng.pdf.multi.pag 
e=312 

 
World Bank (2000) Higher Education in Developing Countries: Peril or Promise. Washington, 

DC: World Bank. 
 

World  Bank (2017) Leapfrogging: The Key to Africa’s Development? 
https://openknowledge.worldbank.org/handle/10986/28440 


